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Although prepared for the occasion of a national 
seminar in Thailand, the substance of this paper applied in a wide 
context of countries now making plans to develop school programs xn 
population education- After an introduction to the need for 
introducing population education in the school curriculum and the way 
this need is perceived by family planning leaders and educators, the 
discussion is largely focused on two questions: 1 ) potential content 
and scope of population education; and, 2) strategies xn developxng a 
program- Content and scope are delineated by a few general 
statements, but the author suggests that each country will need to_ 
develop its own specification within the general dimension- Several 
steps in the development of strategies are listed and discussed: 1) 
determination of the scope and general objectives of the populatx on 
education program (for Thailand); 2) estabiishment of an ^ 
organizational uni- or units responsible for providing leadership for 
the development of population education; 3) assessment of the 
personnel fegairements; 4) development of a general plah^of _ 

procedure ; 5) development of arrangements for keeping informed about 

population education activities in other countries; ^and, 6) ^ _ 

detCTminatioh of financial resources needed^ identification of 

sources of such support- .(Author^ 
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Within the past three years education leaders in many countries have held 
national seminars such as this one in Thailand to make plans for the develop- 
ment of population education in their countries. Among the countries uhich 
have taken this action are India, Indonesia, Philippines, Colombia, Chile and 
the United States. At least l 8 countries have initiated some type of action 
in the development of population education programs - During this seme period 



of time, Unesco has begun to develop a program in population education. A 
regional Unesco workshop for Southeast Asia was held in Bangkok in September, 
1970 and a regional consultation for South America was held in Santiago, Chile 

shortly after that time. ; \ 

This development of popiiLation education prog- -ms is a very special event 
in bhe history of education movements . Within a ft ,. abively short span of time, : 
educators in a number of cbuntfles of different regions with quite different 
cultural his tories have initiated 'action in this new curriculum area V These . 



actions have beeh initiated in spite of the. fact that no we..l devbloped mpdel 



? the 



for this curriculum innovation was available. Another special feature of ■ 
development of populatiion education' is, that the major advances afe b^ 

in the less developed countries. Very limited ac&ion xs occurring in Europe 

and work has only recently begun in the United States. 

Many factors have lead education leaders in these different to 

initiate population edhcatipn countries , the rapid 

decline of the death rate, and pa^tlcularl^^^ mortality ra without a 

corresponding decline in the birth rate has resulted a Ve:^. rapid rate of 
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^increase in '^pxolation. .With the,- expansion in the hximbers at the young age 
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levels, the prospect lor even Kore rapid giovth Is built Into the population 
str.rcture. In addition, further reductions in the death rates may be expected 
in most countries with the oonsequenoe that the rate of growth will be further 



accelerated. 

The result of the sharp decline in the death rate has been a rapid Md 
sustained increase in population unparalleled in tiodern history. There is a 
tragic irony in this development. The sharp dacllne in the death rate represents 



successful attainment of new national gpals in the provision of health services 
and this very success creates a eJ.tuatlon which threatens the attainment of other 
Important national goals. Even the maintenance end further extension of health 
services becomes a serious problem as more and more people are seeding service 



and at a hlghsr level. 

The awareness of the impact ^fcfr^ on soolo.^conomlo 

development l«s lead many nations around the world bo initiate programs to effect 

reduction in the ’ lates: of growth,: 

iprovislon’of family planidng' services to the potential oonceptors, partlcplaivt^ 

those already interested in avoiding aeiaitiopal, pre^^^ As programs have 

matured, efforts have^,;deeh,made,1»:motlvate o-thir of .the , population to 

adopt fcanily planftingy ; - 

National fsmily planaihs iettdSrs bare also come to long lead 

time necessary to effect significant changes in the rate of .^lowth and have 



recognized the fact that each year a new cohort of young people tove Into the 
age of reproduction, adding to: the potently to be ^^ched. This has 

lead some of these leaders po become interested, in the development of school, pro 

grams for young peopld as they are moving to adulthood. .Sor the family planning 



speclallsi,'thls soio&l prbgram.,as well isfe prograM;,.fg.r'^b^^^^^ 
seen as a pairfc Of ^ 
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J38.SGS ioT Educ 0 L‘^^f^T* * 5 IntierGs b in Popula^^icn. Education 
Professional educators have become increasingly sensitive to the significance 
of population growth for two somewhat different reasons. Educational systems are 
particularly affected by rapid population growth since the absolute number and 
proportion of school age yoimg people in the population increases even more 
rapidly than the other age levels. The aspirations to provide universal educa- 
tion and to extend the number of years in which young people stay in school is 
difficult enough to attain even if the base number to be served is stable. With' 
rapid increases in this base, the problem 1 ;coraes overv^helming . Education is 
already a major item in any national budget but increased proportions of the 
budget need to be allocated simply to maintain the same relative level of 
service to the eligible population. In a number of countries, the absolute 
numbers not being reached by the educational system has increased even though 
the number being served has increased significantly. One consequence is that y 

on a world basis the absolute number of illiterates has increased by over 

3G,0O6;oOO during the past decade in spite of enormous expansion of the educa- 
tion systems awund the world. The pr^es^^ohal goals oP educators are ^de V 1 



extr^ely difficult to attain, hec 

increasingly aware of this fact. , 



lie second :reasdh ;th8f; :edudatohs^^^:a in : the: P^^ 

' phenomena ipy theii»>iht^^^ invdev^opingy 

of human experience which are of great importance, vmeii a problem is seen to 
be of such importance that a special national program is developed to meet it,, 
as in Thailand, it is evident that the educators need to consider how they can 
'■.. give appropriate. attention' ;to,y:^he..,,..prob3^'pm-.,,., , ,yy 

At th is point it should bedear that the interests= of .the professional 
educair;^^^ of the .EamilyiPlanhing, lead^ in popi.iiaiion education maj“ 

is Involving 



,hot fully coincide. Family planning programs apre, act ion, programs ii 
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provisione of services, and the use of various means including raa«e media to 
encourage the people to tal^e advantage of this service. Family planning leaders 
vould like the various institutions of the society to act in such a W as to 



create a favorable climate of attitudes and opinions in support of family 
planning. Specifically v family planning leaders wuld like the schools to 
mafce their contribution to the objectives of family planning. 

The professional educator on the other hand views his task as being different 
from that of an action agency. The function of the school system is to educate 



and any new program which the school system accepts must be in tune with this 
basic purpose. And therefore the educator is not likely to be interested in 



using the structure of the school system as a means to indoctrinate or propa- 

gandis:e or motivate students, to a predetermined point of view. 

Thus, both the professional educator and the fa^ly planning leader may be 
very much interested in the population problems and find ways to work together 

in a cooperative fashion but the approach and contribution of y be quite 

distinctive . One basic ox a ^...xeretfce such as this is to provide a 

setting in^^jhlch the special problems and . 

explored and a program plan developed which will fully "re^gnlze the special k;, 

educators approach is 

to view the problem essentially as a proposal for curriculum change. 

When a change in the curricula content is being considered by profesrional , 
educators, a series of basic questions must be raised including the following: 

1. Why should the new content be considered for inclixsion in 

the school earric ulum ? ! 

2 - What aspects of the full range pf potential content of , 
the new field are app3X»priate for a particular educa- ; 





tion system-' 
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VAiat changeL- in the exist lag xeatures ol the educatiou 
cys bciTi voviLd have to be made to estabiish the new pi?o 
grain or emphasiB on a sound emd con.tlnu.irxE' basis i 
ii. Are the expected outcomes from the changes commensurate 
with the investment of time , personnel and resources 
which wo\ild be required for successful introduction? 

5 . What is the series of steps which would need to be taken 
in order to introduce the change? 

6 . Are the resources and personnel needed to effect the change 
tlirough the different stages of the introduction available or 



can they be made available? 



The discussion which follows will be largely focussed on two of these six 
questions: the second question which is concerned with the possible content of 
a population education program i'knd the fifth which deals with the strategies 
for in - _-oducing pppulation education. The first question has been considered 
in part in the introductory section of the paper/ arid some of the other v 

questions will receive attention in the discussion of :%estion 5,-,, 

' 'is cope of,' Population Educ^atioh • / .;/ ■ 

The delineation of the potential, content of a program of population education 
is a fundamental problem and. presents, some special p;ro for pibfessio^ 

educators . Population education is ah essentially hew curriculum; area which has ^ 
emerged in the past six years and is used as a phrase to refer to all the various 



educational activities in the formal school system dealing ^rectly, or indirectly 
with population Issues. The basic purpose of the educational activities is to 
aid young people in schools bo understand the potential signif ice/ice of population 
factors for their own lives and for the family;, nation, and for the world in 

. .. .. . ,• •.• . • ' -. •• ’• ' ■ ic'. ' b, 



^Jince the term population has been frequently used oy educators to refer 
to an academic discipline usually taught at the university level in economics 
or sociology departments, it is understandable that many educators as well as 
others have assigned that population education is being used to mean either such 
advanced studies or an abridged and simplified form of such studies for use on 
the lower levels of the school system. This is an erroneous assumption. 

It is true that population education must draw upon the concepts, methods, 
and findings of the academic discipline of population or demography. However, 
other academic disciplines such as economics, sociology, geography, ecology, 
biology, political science, and philosophy are sources of relevant concepts and 
findings. In this sense a comprehensive program of population education is 
interdisciplinary regardless of whether the appropriate attention is given 
wiohin the current subject course in social and natural science or as separate 
units . or cour.ses . 

In the very nature of the case, no definition of population education can 
; be given v;hich: goes^ : beyond the general statements above . Each coi^try 

of necessity will need to devdloi> ;itb^^^^ .program ; and, in ;this :^ ^ 

specification wlthip, the .general dimensions. Each country .faces the population 
issue in a sbniewhat different term, and each education system 1ms its own specific 
educational goals within- a general framework 'which it may' share at least in part 
with other countries . - £ince,,the knowledge base regarding demography and. ot^er 
areas on which a program must be built is in a measure specif ic to- that^ country 
the content of ..the program of each oountry will be (^fferqnt. Finally, the ^ 

^ ■ p^ cultural values, and, national goals which set a fraiiidwork for an^^^^ 



.educational system will also vary . 
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a de^sree, specific to that country. Attention inay be fruitfully civen to the 
approaches used, in other countries, particularly those sharing cominon values 
and traditions. However the new curriculum area of population education differs 
from other curriculum innovations in that no well developed model exists which 
may be adapted for use in a particular country as has been the case for such 
fields as mathematics or physics . 

I: view of this definition of the problem it is assumed that the curriculum 

specialists who are responsible for the content of the school programs should 
work closely with the various specialists in demography, behavioral sciences, 
biologists, national planning, and family planning to work out the content 
vihich is appropriate for the school system. This will be considered again as 

bhe general steps for setting up a progreua are considered below. 

Strategies for introducing Population Education 
iThe second principal question to be considered here is that of the strategy, 
vjhich t'h^ professional educators and their colleagues .in other Ministries will 
use in the development of a program in population education. It has been 

emphasized that population education should be considered B.s a. curriculum 

innovation and that the strategies used for other innovations may be appropriate,, 
in this Instance. ■ , 

There are some special dimensions to this innovation which i^jill need to be 
tat^en into account . This , is a nbw field for school cur.riculum without go^^ 
models availablej it is potentially controversial; trained 1^ for this • 

field may not be available; it is interdisciplinary in content; end the Integration 
of the content with existing subject areas at various grade leyels may pose some 
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The convening of this national seminar is an important first step. It is 
to be hoped that educational leaders vill become more informed about the population 
issue as it affects Thailand, will come to appreciate the potential value of a 
population education program for the yoting people of Thailand, and will give 
serious consideration to the formulations of a set of recomiiiendations for 
implementation of a program. 

In the development of the strategies to be followed in establishing a program 
of population education, a number of different steps will need to be taiten. Some 
of these are listed below and are discussed briefly. 

1. Determination of the scope and general -objectives of the population 
education program for Thailand : A major first step in the development of a 

program is a preliminary formulation of the general educat id nal objectives of 
the progrsim. In an earlier section, a general framework, for the consideration 
of objectives was briefly discussed. A more detailea discussion of possible 
goals may be found in my paper entitled "Issues and Problems in Introducing 
Population Education," and in the Unesco publication , Population and Famil y 
Education, which is a report on an Asian regional workshop held in J^n^ok in 

September'^ 1971 • ' „■■■ '-.r - ,■■■ '. ;■ ' 

The primary responsibility for the formulation of these objectives must, .rest 




national planning specialistB, behavioral scientists, naiiu^al scientists, and 



perhaps others. 
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The relaiiiop.ship of populatioa education to other cui'ricuivyn ai'eas nov 
±nr ded in the education system and other possible subjects not nov xacLuded 
must be given serious attention. One issue v?hich has arisen in a number of 
countries is the relationship of population education to such subjects as 



health education, family life education and sex education. When the subject 
of population education is first mentioned to some educators, the erroneous 
assumption is made that the term population education is a synonym for one of 
these subject areas. It should be clearly understood tliat population education 
has its own objectives, concepts and content just as each of these others has 



its own objectives and content. At some points, certain population education 
concepts and content may alBo be appropriate for other sub ject areas . The 
curriculum developers will need to talce this into account as they build the , 
’’ program. • ■ 

In some countries> specialists in health education, family li^e 



or sex educatton have attempted their own l.egibitnate goals by 

associating themselves with the population education movement. Since this can 
lead to confusion in the minds of policy makers and the public, it is important 
that each of these subject ';^reas be seen as a, distinct iye c^dl^t'e for a-t^en|iibn 

in the- school curriculum^ ; .. ' '■ , ■ ’.■= 

2 , Establishment of ,an organizational' -uniter units r esponsible for pror ; • - 

' viding leadership for the ' development of population education ; The location of , 
the responsibility f 03? population education in a special unit or units in the , 
Ministry of Education is an imporiiant step^ the develc|m^nt of an' eff ective 
program. ,, In India, such a unit was created in the Nationa^ 

Educational Research ^d Training and in the Philippihes' the unit ^ 



in the Bureau of Public Instruction. ' In each of these instances, the staff 




members;- 
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been asked to focuc their attention on the various types of actions ^Jhich need 
to be taken to organize and implement a program. They have utilized resources 
available in the universities and in other Ministries as well as, on occasion, 
specialists provided by Unesco and other International agencies and organizations. 

A formally constituted advisory group to such a unit may be useful. This 
would insure that the experience and resovirces of the various Ministries and 
other agencies are readily available. In the Philippines/ the Population 
Commission as an inter- departmental ag,ency has in a measure served this purpose. 

A problem which has arisen in a nornber of countries is the clarif icabion of 
the role of the government agency responsible for family planning; usually the 
Ministry, of Health, in reference to population education. The problem has arisen 
because in many instances the initial stiim^us for populat has -come 

from the family planning specialists. This has sometimes taken' the form of . 
initial program development throu^ the school health education personnel who 

are located in the Ministry of Health. 

: When the Ministry of : Education' begins to /b^e over the res^nsibillty of 

developing a comprebiensive program of population, education, this means that the 
'Ministry 'of Hee^^-b Vi»s' -bo' reconsider "its role. This may create some difficulty 



•f Health, has', to' reconsider "its role. This may create some difficulty, 

!J .since, the Ministry of Health may' not find it easy bo accept a, new role. It Is , , 

.'clear that, the Miriistry.ef-. Education' should have the centr^; responsibility for 

' population education but" 'it' bhbuld ,s^ bo utilize such, interest ■■ 

and expertise as Eday have been developed in the Ministry of Health. 



Assessment of the p ersonnel requirements fbr the development of a 

program : eince -pppulation a^ucatiori is. a. new subject area, ^ competent persormei 

, • _ . n -tTl’ T -T c v Kn be e m«.lor TDroblein. 



. ’■to proviae, ieaaership spa teoinloaX tocpertlse' is llkeXy bo be a Sejor probXem 

V -r/ ' '/ •• y, 

fnv.4 e sam , met in Qiost' countries by ident 



This pWbx/i ta beXng’met in, ijos/ bovin^ries by idantifyips mature end experienced 
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educatoi'c ^,•i■ch.iLl the educational systeui \;ho are Interested in developiiiK compeoence 
in this nev subject area. This does not necefsearily racan that they need, to eniharli 
on a long terra training pi'ogram. For staff members of this caliber, an in-service 
program can be vorlced out utilizing th.e resources vith in the country. Short term 
visits to several countries in the region may be useful. Foreign experts may also 
be called upon for short term consultation to assist in the training. 

As the program develops, additional personnel needs x^ill arise. In so far 
as the needs can be anticipated, special training programs vithin the country 
should be instituted. It. is also likely that one to three months vorkshops on 
a regional basis will be sponsored in the years ahead by Unesco or other inter- 
national agencies. 

U . Development of a general plan; of procedure : A long range mas t^ plan for 

establishing, EL population education program- should be formulated relatively early. . 
This -will involve a hdmber; of decislions based of the general objectives 

referred teJ above and curriculum innov^ionsv , 

Two somewhat different approaches to curripulum innovation may be identified. 

In one approach, competent specialists , in the central Ministry of Education, 
after careful stu^ of ' a' proposed change, -as Slones the responsibility of developing^^ 
the new curriculum including the,- f emulation of new syllabi and perhaps the new 
instructional "materials |rPquired. These submitted to the educational 

authorities for review. After review 'and revision, they are officially approved 
and become a part of the natiohal- e^^ program. Steps are then tal^en by 

bhe Ministry of Educal^on; to- tnSLire that this: new cjurriculum is i^ 

This may involve production of instructional matei-4ls, changes in the pre- service 

and 





Over birae^ 
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uhe rield experience is evaluated and revisions are made in the 
curriculum at points deemed necessary. These revisions may be based on systematic 
research, on reports from supervisors or recommendations from conferences of 
teaehei's called for this purpose. 

A second approach differs from the first in its. reliance on pilot projects 
ae a prelude to the general adoption of a new curriculum. In this approach, the 
new curriculum is developed by specialists and tested out in carefully selected 
Settings- Teachers in these schools re ive vjhatever special training is judged 
to be needed and tbi results of the pilot sv udy are assessed. If the pilot' pro- 
ject seems to be generally successful, the minor changes indicated are made, and 
the curriculum innovation is then adopted for implementation on a national basis. 



If the pilot project pi\5ved 'to be unsuccessfiil, a new set of pilot projects might 
b© carried out- before the new curriculum is accepted .for use on a ha'tiorial basis 

A decision as to which of these two approaches , or perhaps some other approact 
is crucial since assignment of perBonnel end the allocation of rpspi^ces ^e^^ 

On the approach which is used. Past experience in introducing innovatiops may- be 
U useful guide bub the special character of this innovation should be balien into 

account . ' ■ ; ,’ ■'0 y- -y/., .V;L. . 'y' V--:'’ 

Some decision needs to be reached a'ii an early stage as to the role .which - : 

reSeau’ch is to play in -the general plan. 'There 'are potentially -four types of 
beSe&rch problems to be considered. In each instance , the b^csearcher may pollept 

ahd interpret research already done or may want to initiate new research. 



Ope probieim is basic research into, cul'tural ;Practices,,and yalpes. rela'bed to 
population. This' may deal with such ques-bion's as the cultural meaning of size of 

femily, values .associated with male ahfi. female children, prpper age of mar 
' ' 'associated with rate' of ‘grow, th- of -yliiageB and-'o^; nation.. . 



and Values 
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Another problem area for further research is the area of population dynamics . 
An assessment of the adequacy of the knowledge base relevant for the school 

curriculum needs to be made so that the gaps can be filled. 

A third problem area is the current state of knoul ' and attitudes held 
by students and teachers. As in any curriculum developme. b proect, it is useful 
to ' now what students know and believe as a basis for sele^uiocr of ^ .rrlculum 
content. The knowledge and attitudes of teachers is impor^^sn" both in terms of 
assessing the need for in-service education knd in determinint no wbeb extent 
prevailing attitudes may aid or hinder the acceptance of the novation. 

The fourth problem area for research is the systematic e- e^-uaticn of programs 
which are implemented. Research in this area is difficult as in muca educational 



research because of the time gap between instruction and ultimate behavior 



patterns .^f a generation of .students . In;4ddition,, the time gap permits; 

additional sources of influence to intervene . 

These different Research areas ^^re within the area of cpmpebence of | scholars 
in universities and research insvituteE . Assist^ce - from research specialists, • ; . 
in- the settings can be obtaine^^' so th^ - 

' esta^>lisine^- for = 

Another elemenb in f/e general .plan is t^b of the priority to be given to 

different sections of /he school' population. ■' 'it ,1s clear t^iat'‘ content appropriate - 

could be' ‘developed. However, a "decision musb be reached 



for all grade level/ could be' ‘developed. However, a "decision musb be reached , 
as to whether majc/ attention will be gi^en^^t^ particular grade levels . The; 
difficulties providing meaningful content .to primary age students is apparent. 
However, th/e drop out rate is such that failure to reach this group in some degree 



poses a.^^probl^.. . 

^T^ere is' also o/,Wedia^e priori^lei^-yaE a^ins.t long. range plans'. 
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initial attention might be given bo secondary students or to middle 
school students and then at a later date other levels could be included. At 
the teacher education level, there is the dual task of providing gent,i , . education 
to all teachers concerning population issues and the more specific tar of 
preparation of some students for theJ^r role as classrooiq teacher of po^ ilation 
education-. The preparation; of teacher trainers is still another element, to be 
included in the general plan. 

Another basic problem is the d^ision as to whether the content is to be 
integrated into the current subjects at the various grade levels or taught as 
separate units or courses at selected grade levels. Educators are generally in 

a^reemenb that the curriculxim is alreiady over- crowded ^d so a new course at 

several grades would be. possible only if some courses now taught are eliminated 
or are given a shorter tim This may , be, jrassible but it poses 

serious political problems 'for educational leaders. One advantage of this 
approach is that tha training of teachers is more easily/man^ed and in addition 
more systematic development of content is possible.’ 

■ . j.’ ’-I -i-iio ■tr.-pn'ci'rkn n-r. -inteeration battern. This” 

Most countries 

V..;; ' 

involves a careful 
concept s niay^ b 



)un tries are choosing the infusion or integration pattern. 

"ill review of the existing syllabi to locate tfie places where, 
nr^orv.r.^-ra>.aiv 'ibtrhkuced in' existing ins tructidhal units and 



where new units may be ,substituted‘-fpr existing units. The .decision concerning.^ 
the separate courses or ‘ infusion , is so basic that should be made at a yery . 



early stage. 
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charactei-icbJ.cs uiay Vje instructive. 

A 6ia-vey of population education ai-ound the v.orld vill soon be available 
from The Population Council. This survey v?ill be repeated from time to time. 

The regional organization of Ministries of Education in Southeast Asia is another 
useful mechanism. Special regional conferences may be sponsored from time to 



time as a means of sharing experiences . The regional office of TJnesco in 
Bangliok is another source of information about activities in those countries 
in the region. Field representatives of international agencies such as SIDA, 

The Population Council/ The Ford Foundation, the Colombo Plan, and AID may also 
be of assistance. 

6. Determination of financial resourceB needed and identi fi c ation of sourc^ 
of such support : Populed^ion education: has become an accepted program area for a 

number of iriternatlonal agencies and resources for the .development of pr^ 
is readily. ava:U.abi^^ Unesco is; encouraging Ministries pf Education to submit 
proposals. The United Nations Fund for. Population Activities has committed 
itself to providing funds for population education either throu^ Unesco or 

■directly to governments."' /'/'•.I'- v: .'■I' 

• Bilateral aid is available/from the United 6 bates Agency for International ' 

Development .(^) and the Svidish International Develo^ent Agency (SIDA). ^ 

■ : Private or^'i^diib vith' ihteraational programs -are -^l^^ 

in this area., . .--Included in this group are The Intemabional Plahned Parenthood 

Federation> Tlie Population Council, and The Ford Foundation . 

The .strdin^din national,, bu^etsK bo meet, the .Soals Qf .educational 

systems is clearly recognised and the saiocation^ for- 
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prepared to assis ,n the initial phases of Uhe development of population 
education. The major costs are those vhich come in the initial, phases of the 



innovation. When population education has been integrated intc the education 
system, the allocation of special funds >Jill no longer be needed. 

Conclusion ' 

Three major points have been considered in this presentation: (l) The need 



for including population education in the school curriculum; (2) The potential 
content emd scope of population education; and ( 3 ) Strategies involved in 
developing a population education program. No attention has been given to 
programs for out-of- school youth or for adults. This is not because these 
groups should be ignored. I»opid.atidri e^ation^^^ : ; 

explicltly/bhe response of one institution in Vthe nation tb the population lsEufi.;A : . 
Other instliiiitions wili^^ h the types 

appropriate for them. 

Oiir experience in population education is too limited, at this stage to 
permit-’E firm assessment;>;bf its contribution to. the school age population. It . 
is clear houever that all countries of the world facing population problems 
which are of serious public concern. Since the developaent of population 
policies is a task which each covinl:]^ must face’' now and In the future, the 

school systems have, at the very least, the res^nsibility of pre paring the 



,/ next ^generations task. There is alsd ,a good basis for believing that a 

good populajbion program will contribute to the buil(^ng of a social climate in 
.lihich individuals will be sensitive ia the' personal and social consequences o-Ii 
>-*,^he4r' repj».duc^^ "'•//’ 



